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APEC Online Consumer Checklist for English Language Programs 

The APEC Online Consumer Checklist For English Language Programs will serve the training needs of government officials, businesspeople, students, and others in APEC economies seeking to develop language competencies in English. The factors in the checklist can be used to evaluate English language programs (both face-to-face and online learning) to make the best choice for English language study. The checklist contains the factors and their rationale, gives guidance for asking questions about a program, and lists sample resources to find more information.

Factors to consider when reviewing an English language program:

1. Program: a good language program will have several essential features that facilitate learners’ success in language learning. 

A) General information about English language programs

· A curriculum with components necessary for language learning (face-to-face and online)
English as a Foreign Language (EFL) curricula have many different formats. Some concentrate on building conversational knowledge of English and others emphasize writing, grammar, and academic skills. The common elements are the four language skills (reading, writing, listening, and speaking) and building and enhancing learners’ grammar, vocabulary, and pronunciation. Some English programs have separate classes in the four language skills, with grammar and pronunciation also taught as separate classes; other English programs have content-based classes (classes in which all four language skills, grammar, vocabulary, and pronunciation are taught using the same lesson content). For an overview of the four English language skills, see http://writing.colostate.edu/guides/teaching/esl/eng_skills.cfm 

Content-based instruction is “the integration of particular content with language teaching aims” (http://www.carla.umn.edu/cobaltt/CBI.html ). For examples of programs and classes using content-based instruction see 

· The English language program at Hostos Community College, New York, New York

http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/1b/24/40.pdf 

· An English and literature course at I-Shou University, Taiwan

http://iteslj.org/Techniques/Shang-CBI.html 

Whether the four English language skills are taught separately or through content-based instruction, learner participation and using English are key in making progress. The Center for Research on Education, Diversity, and Excellence at the University of California, Berkeley, has published Five Standards for Effective Pedagogy and these standards should be seen in effective language learning programs

1. teachers and students working together

2. developing language and literacy skills across all parts of the curriculum

3. connecting lessons to students’ lives

4. engaging students with challenging lessons

5. emphasizing dialogue over lecture (http://crede.berkeley.edu/standards/standards.html )

Other program options that may be offered are classes in computer-assisted language learning and English for Special Purposes (e.g., medical English, workplace English, business English, legal English)

· English for Special Purposes (ESP) curricula (e.g., academic English, workplace English)

Many English language institutes offer programs to help learners use English in a specific setting. There are many kinds of ESP programs including academic English, medical English, workplace English, business English, legal English, and government English. In ESP programs, the four language skills (reading, writing, listening, and speaking) are taught using content from a specific setting and the English particular to that setting is the focus of instruction. For example, in a medical English course, learners study how doctors and nurses talk with their patients, the reading skills needed to read medical literature, and English vocabulary for the medical field. The setting also plays a role in determining the emphasis placed on different language skills. For example, in a medical English course, more emphasis is placed on listening and speaking skills so that learners know how to talk with patients. Conversational skills and strategies are key. Reading and writing skills are devoted to those needed for medical literature and vocabulary. 
English for academic purposes teaches learners the English needed for academic study at an English-medium university. Course content includes how to read academic literature, how to write academic papers, how to facilitate an academic discussion, and how to give a presentation to a class. 

For more information about English for specific purposes, see

English for Specific Purposes: What does it mean? Why is it different?
http://www.antlab.sci.waseda.ac.jp/abstracts/ESParticle.html 

What is English for Specific Purposes?

http://exchanges.state.gov/forum/vols/vol41/no2/p22.htm 

· Technology
· Technology can be used to support face-to-face classrooms and for online English language learning. There are many different forms of technology used in language learning: video, radio, Internet, electronic mail, and various computer-assisted language learning (CALL) programs. The links below give more information about these.

· Enhancing Authentic Language Learning Experiences through Internet Technology

http://www.ericdigests.org/2001-1/internet.html 

· Using the World Wide Web with Adult ESL Learners

http://www.ericdigests.org/1999-4/esl.htm
· Radios in the Classroom: Curriculum Integration and Communication Skills

http://www.ericdigests.org/1999-3/radios.htm 

· Using Video with Adult English Language Learners

http://www.cal.org/caela/esl%5Fresources/digests/video.html 

· Interactive Language Learning on the Web

http://www.ericdigests.org/2003-4/interactive-language.html 

· Using Software in the Adult ESL Classroom

http://www.cal.org/caela/esl%5Fresources/digests/SwareQA.html 
· Natural Learners, Better Learners

http://www.tesol.org/s_tesol/sec_document.asp?TrackID=&SID=1&DID=3019&CID=724&VID=2&RTID=0&CIDQS=&Taxonomy=False&specialSearch=False 
· There are many benefits of using technology in language learning. First, technology can give learners exposure to different speakers and accents and how English is used in different parts of the world. Second, through the use of videos and video clips on the Internet, learners can see speakers’ facial expressions and gestures and this aids in their understanding, enhancing their language learning. Third, technology brings real life facts, information, and situations into the classroom and these help learners receive accurate information about English and observe English language use. Finally, technology allows learners to listen to and see a conversation more than one time. This aids in their listening comprehension and language development.

· There are also aspects of language learning that are difficult to replace with technology. The most difficult aspect of language learning for technology is spontaneous conversation. The spontaneous, unplanned speech that learners engage in with their teacher and classmates is very difficult, if not impossible, to reproduce using technology.

Also, learners who take courses online need to be well motivated and disciplined to learn. Many learners enjoy self-directed learning online, but some learners need the guidance and support of a teacher. There are language learning programs without a teacher and programs that are a blend of classroom and online learning. The following give more information about online language learning and self-directed study.

· Video-Based Distance Education for Adult English Language Learners

http://www.cal.org/caela/esl%5Fresources/digests/video-based.html 

· Self-Directed Learning

http://www.ericdigests.org/2002-2003/self.htm 

· Grow the Staged Self-Directed Learning Model

http://www.longleaf.net/ggrow/SSDL/Model.html 

· English language learning materials
· There are advantages and disadvantages in using international and local materials in a language program. The advantages of using international materials are that they reflect an international standard of English and the most current research on strategies for language acquisition (e.g., interaction, problem-based learning—see references below). The disadvantages of using international materials are that the content through which the language is taught may not be relevant or interesting to learners in a particular setting. Some materials may be culturally inappropriate. 

· Problem-based learning

http://www.cal.org/caela/esl_resources/briefs/problembased.html 

· Interaction

http://www.cal.org/caelanetwork/pd_resources/learnerinteractions.html 

· Applying Research Findings to Classroom Instruction

http://www.cal.org/caela/esl_resources/briefs/research.html 
The advantages of using local materials are that they are culturally appropriate, relevant, and interesting to learners in the setting in which they were developed and are being used. The disadvantages are that they may not reflect an international standard of English or the most current research on strategies for language acquisition. 

· There are also advantages and disadvantages of materials completely in English and materials in English and the native language of the country where the program resides. If the language program serves learners from several different native language backgrounds, then it is most appropriate that the materials are completely in English. However, if the language program serves learners from only one language background, the native language may be used in the materials to provide translations of language items and explanations of grammar or vocabulary in the native language. 
· Program management
· Managing a good language program is similar to managing any program. Good management is needed to ensure quality teachers, curricula, teaching materials, and facilities. It is important that program management include a staff person who is on-site and available to learners as they adjust to study in a new environment. Some language programs have managers who assist learners with visas and accommodations. 

It is quite helpful if the language program provides learners with an orientation to the program and its requirements, classes, and curricula. It is also helpful if a program manager has a background in language learning. As the program manager is hiring teachers, observing classes, and overseeing the curriculum, knowledge of language learning helps to ensure that the program is managed to provide the best possible language learning experience. 

· The language program also needs to periodically review its curricula, materials, and tests to ensure that they reflect international standards and best practices for language learning. Managers who spend time observing classes and familiarizing themselves with their teachers and students are able to provide learners with the best opportunities for meeting their goals. For more information about program management, see

Standards of Excellence: Managing an EFL Department

http://exchanges.state.gov/forum/vols/vol34/no2/p14.htm 
Beginning to Work with Adult English Language Learners: Some Considerations

http://www.cal.org/caela/esl_resources/digests/beginQA.html 

Trends in Staff Development for Adult ESL Instructors

http://www.cal.org/caela/esl_resources/digests/trendQA.html
B) Questions to ask about the program
· Does the curriculum meet the needs of language learners the economy wants to attend (e.g., academic English, workplace English)?

· Does the face-to-face program use technology to support these learners?

· What type of technology is used? (e.g., video, language laboratory, computer assisted language learning)

· How does technology interface with the language classroom? (e.g. used as part of class activities, used for tutorials outside of class)

· How does the technology in the online program support language learning?

· Are high quality language learning materials used (content is correct)?

· In English or a combination of English and the native language? 

· Who publishes the materials? 

· Who is the intended audience?

· Is there a program orientation for learners?

· Is the manager for the program on-site?

· Does the program manager have a background in language learning?

· Does the local manager hire teachers and select students? If not, what is the process for teacher hire and student selection?

2. Adult English language acquisition: It is helpful to have a basic understanding of adult language acquisition and proficiency levels when examining a language program or language learning materials and the claims they make about language learning. 
A) General Information about Adult English Language Acquisition
· Rate of acquisition
What the research says about rate of adult English language acquisition: There is very little research about how long it takes for an adult to become fluent in English. It has been noted in research with children’s acquisition of English, that there are two varieties of English that are learned: 1) Basic Interpersonal Communication Skills (BICS), and 2) Cognitive Academic Language Proficiency. BICS contains the skills that learners need for social conversations and every day conversations (e.g., about food, shopping, housing). It takes children 2-5 years to be able to speak English proficiently for interpersonal communication (to acquire BICS). CALP contains the skills needed for education and policy making (e.g., about ideas, policies, contracts). It takes children 5-8 years to become academically the same as native speakers (to acquire CALP).  (Cummins, J. (1984) Bilingualism and Special Education:  Issues in Assessment and Pedagogy.  Clevedon:  Multilingual Matters; Thomas, W. and Collier, V.  (1997)  School Effectiveness for Language Minority Students.  Washington:  National Clearinghouse for Bilingual Education; Hakuta, K., Butler, Y., & Witt, D. (2000) How Long Does It Take English Learners to Attain Proficiency? Stanford: The University of California Linguistic Minority Research Institute http://www.lmri.ucsb.edu/publications/00_hakuta.pdf)

However, adults bring more to learning English than children do. They bring knowledge of at least one language system and many bring the ability to read and write in one or more languages. They also bring knowledge of themselves as language learners and know what strategies work well for them and which ones do not. There is no research to show that adults learn languages faster than children do, but they can make faster progress depending on their knowledge of their native language and themselves as language learners. 

The Foreign Service Institute estimates that it takes a native English speaker 44 weeks or 1100 class hours to reach professional working proficiency in Hindi, Thai, and Vietnamese, and it takes a native speaker of English 88 weeks of 2200 class hours to reach professional working proficiency in Chinese, Japanese, and Korean. (http://www.nvtc.gov/lotw/months/november/learningExpectations.html )

In a study of adult lawful permanent residents in the United States, the researcher found that an estimated 103 hours of study per person per year for 6 years would result in a level of language proficiency necessary for civic integration or to begin post-secondary education. (McHugh, M., Gelatt, J., & Fix, M. (2007). Adult English language instruction in the United States: Determining need and investing wisely. Washington, DC: Migration Policy Institute)
· Factors affecting rate of acquisition
· Learner motivation
Sometimes adults want to learn English because they want to become part of an English-speaking social group if, for example, they marry into an English-speaking community.  More often, they want to learn English for work. Since English is the international language, many business, legal, health, and government policy and decisions are made using English. Strong motivation is essential to learn English well.

· Use of English in the environment outside of class or online learning program
It is helpful to the learner if English is used in the environment outside the classroom. If a learner needs to use English at work or hears English in society, then it is more likely that she will acquire English. Some language programs in areas where English is not the language spoken outside the classroom try to facilitate learners’ using English outside the classroom. They may find conversational partners for learners, show English movies once or twice a week, arrange meals at which English is the only language spoken. These efforts can help a learner acquire English more quickly.

· Levels of English language proficiency
· Common classification of English proficiency levels in language programs are beginning, intermediate, and advanced. Each of these levels may be divided into a high level and a low level, for example, low intermediate and high intermediate. The American Council for the Teaching of Foreign Languages (ACTFL) has developed proficiency guidelines. They have levels from superior to novice in each of the four language skills, reading, writing, listening and speaking.  (http://www.sil.org/lingualinks/languagelearning/OtherResources/ACTFLProficiencyGuidelines/TheACTFLGuidelines.htm)
Some programs may combine several levels if their enrollment at these levels is low. For more information about multilevel classes, their structure and appropriate teaching strategies, see http://www.cal.org/caela/esl_resources/briefs/multilevel.html 

· The two most common proficiency tests of English as a foreign language are the International English Language Testing System (IELTS) and the Test of English as a Foreign Language (TOEFL). The IELTS testing system is based in the U.K. and Australia, and the TOEFL testing system is based in the U. S. Language learning programs often use these to place learners in classes.
· IELTS has two versions of the test, the Academic Module and the General Training Module. Both tests are in four parts: listening, speaking, reading and writing. The results of the exam assign the candidate to one of nine different proficiency levels, ranging from 9 (a fully operational command of English) to 0 (no accessible information). More information about the IELTS can be found at http://www.ieltshelpnow.com/ielts_test_overview.html 

http://www.ielts.org/default.aspx 

· The TOEFL is designed to measure English proficiency for academic purposes. It has four sections, listening, reading, speaking, and writing, and can be taken as a paper-based test, a computer-based test, or an Internet-based test. Each type of test has its scoring system. For information on the three versions of the test and how they are scored, see http://en.wikipedia.org/wiki/TOEFL#Test_Scores For more information about the TOEFL in general see http://www.ets.org/portal/site/ets/menuitem.fab2360b1645a1de9b3a0779f1751509/?vgnextoid=69c0197a484f4010VgnVCM10000022f95190RCRD&WT.ac=Redirect_ets.org_toefl 

· Two other English proficiency tests are the Test of English for International Communication (TOEIC) and the Test of Spoken English (TSE). 
The TOEIC is used to measure English proficiency for business, industry, and government. There are two TOEIC tests, one measuring listening and reading and the other measuring speaking and writing. More information is available at http://www.ets.org/portal/site/ets/menuitem.fab2360b1645a1de9b3a0779f1751509/?vgnextoid=06cfd898c84f4010VgnVCM10000022f95190RCRD 

The TSE measures candidates’ oral communication skills in English. More information is available at http://www.ets.org/portal/site/ets/menuitem.fab2360b1645a1de9b3a0779f1751509/?vgnextoid=b5d7d898c84f4010VgnVCM10000022f95190RCRD 

· Some English programs use the IELTS or the TOEFL to measure learners’ growth in English ability. There is an institutional TOEFL that an institution can give and this is acceptable to many American universities. In-house tests may align more closely to a program’s curriculum and instructional content than a standardized test. If in-house testing is used, scores need to be appropriately interpreted by carefully examining test scores, class levels, curricula, and learner goals. 

B) Questions to ask about adult English language acquisition
· Are program goals measurable and do they reflect what is known about rates of adult language acquisition?
· Are program claims realistic?

· Evidence behind program claims

· Length of time needed for language learning

· Use of English in the country where the program is
· What levels of classes are there?
· Are there separate classes for different proficiency levels?
· What tests are used to place learners in classes?

3. Teachers: it is important to know the caliber of the teachers because teachers are the main source of contact the learners will have with the English language. Teachers design courses and interpret class materials; they are the learners’ source of information about and interpretation of the language. 

A) General information about English language teachers

· Types of English language teaching credentials
There are many different types of English language teaching credentials. Some of the most common teaching credentials are:
1. Master’s degree: MA (Applied Linguistics), MATESOL (Master’s in Teaching English as a Second or Other Language). These masters’ degrees provide teachers with knowledge about English and language acquisition and teaching skills. Fields of study usually covered in these degrees include second language acquisition (SLA), development of the four language skills (reading, writing, listening, and speaking), assessment, and materials and methods for teaching English as a second or additional language.
2. BA, BS, or BEd in Applied Linguistics, Linguistics, or Teaching English as a Second Language (TESL). These bachelor’s degrees give teachers knowledge and skills in linguistics and language learning. A linguistics degree may not provide teaching methodology courses and teacher training, but an applied linguistics degree or a TESL degree should provide these. 
3. TESL certificate. This is a short course (4-6 weeks, full time) which gives teachers basic knowledge about second language acquisition and the teaching of reading, writing, listening, and speaking. Common certificates include the Cambridge University’s Certificate in English Language Teaching to Adults (CELTA), the TEFL certificate, granted by universities in the United States, and the School of International Training TESOL Certificate.

 For an overview of teacher qualifications, consult

http://www.tesol.org/s_tesol/sec_document.asp?CID=232&DID=399 

· The relevance of teaching experience in EFL settings
If the teachers are native speakers of English working in an Asian country, it is helpful if they have prior experience teaching in a country different from their country of origin. If the teachers are new to the Asian country and setting, they may be experiencing culture shock and adjustments themselves and may not be able to give their full attention to teaching. If teachers have experience teaching in settings other than their home country, they will be settled in the country and be able to fully devote themselves to teaching. They will also bring the cultural and linguistic knowledge they have received and built over the years to their teaching. This knowledge will inform their teaching and the way in which they present new concepts and skills to their students. 
· The advantages and disadvantages of native and non-native teachers of English
There are advantages and disadvantages to having a native speaker of English as a teacher. The advantages are that a native speaker knows and understands the nuances of the language well and has native pronunciation and intonation. A native speaker will also understand the cultural context of class materials and be able to provide cultural insights. 
The advantages that a non-native speaker brings to English language teaching are that she has learned English as the learners in her classroom are learning the language. Because of this, she may have more of an awareness of the components of English and how they work together. A non-native speaker may also be better able to relate to students’ need for information about English. 
The following publication contains more information about native and non-native speakers of English as English teachers:

http://www.ericdigests.org/2003-4/teaching-profession.html
B) When you are researching a program or English language study materials, questions to ask about teachers include:
· What are their credentials?

· What is their teaching experience?

· Are teachers native or non-native English speakers?

· How long have teachers been teaching in this program?

· Are there professional standards of conduct for teachers?

4. Class composition: a good language program has a learner profile similar to the learners who will attend and a class size that allows for student participation in classes


A) General information about learners and class size
· Though many feel that smaller class size is better, the research has found that class size is only one element in successful learning. Other essential elements to successful learning include teacher quality and learner motivation and goals. For more information about class size and its effect on learning see 

Large Classes: Using Groups and Content

http://exchanges.state.gov/forum/vols/vol37/no3/p18.htm 
Class Size Reduction and Urban Students 

http://www.ericdigests.org/2003-4/class-size.html 

Capitalizing on Small Class Size

http://www.ericdigests.org/2001-1/class.html 

· Teacher and peer feedback is important in language learning. If a class is large, then class activities and assignments may be designed to give learners opportunities to receive feedback from their teacher and peers. This can be done through conferences with teachers and tutors outside of regular class times if the class is too large to allow feedback during class sessions. Some programs facilitate conversation partners and conversational small groups to give learners more opportunities to use English and receive feedback. For information on different ways to give feedback, see 
Dialogue Journals: Interactive Writing to Develop Language and Literacy

http://www.cal.org/caela/esl_resources/digests/Dialogue_Journals.html 

Error Correction and Feedback in the EFL Writing Classroom

http://exchanges.state.gov/forum/vols/vol44/no3/p2.pdf 

Written Peer Response in L2 Writing

http://exchanges.state.gov/forum/vols/vol41/no1/p34.pdf 

Fluency Dreams Can Come True

http://www.tesol.org//s_tesol/article.asp?SID=1&NID=3063&DID=3632&VID=161&CIDQS=&Taxonomy=False&specialSearch=False 
B) Questions to ask about the class composition
· Who are the students in the program?

· Why are students in this program learning English?

· What is the usual class size?

· How does this reflect optimal class size for language learning?

· If it does not reflect optimal class size, what program accommodations are made?

· Are there opportunities for students to practice English with the teacher and get feedback?
5. Use of English outside of class: a good language program either provides students with opportunities to use English outside of class. Accommodations can be designed to optimize opportunities for language learning.

A) General information about language learning opportunities outside the classroom or online learning program

· It is important that there are opportunities for learners to practice English outside the classroom or online learning program. This practice can happen in chat rooms or blogs, with conversation partners, or in clubs devoted to a special interest. These give the learner opportunities for real language use and spontaneous conversation and help the learner gain confidence in using English. For more information about ways to use English outside of class, see
Adding a Volunteer Component to Your ITA Program

http://www.tesol.org//s_tesol/article.asp?SID=1&NID=3205&DID=4537&VID=180&CIDQS=&Taxonomy=False&specialSearch=False 

The Role of Formal and Informal Language Learning in the Adaptation Processes of Adult Mexican Immigrants

http://www.tesol.org//s_tesol/article.asp?SID=1&NID=3851&DID=4065&VID=215&CIDQS=&Taxonomy=False&specialSearch=False 

Enhancing Authentic Language Learning Experiences through Internet Technology

http://ericdigests.org/2001-1/internet.html 
B) Questions to ask about accommodations

· Is there a resource for students’ accommodations?

· Are accommodations available for students with special dietary or religious needs?

· Is the cost for accommodations included in the price of the English language program?

· What opportunities does the program have for students to practice English outside the classroom?

6. Cost: The many components of an English language program play a role in determining its cost. The following chart may be helpful when comparing different programs: 
	Costs
	Program 1
	Program 2
	Program 3

	Tuition (time unit)
	
	
	

	Texts and materials
	
	
	

	Technology use
	
	
	

	Accommodations
	
	
	

	Meals
	
	
	

	Field trips/activities
	
	
	

	Visa
	
	
	

	Other
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